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Migration, in its most basic definition, is the movement of people from the place they live to
another in order to live in safer and better conditions. The phenomenon of migration is people’s
displacement, regardless of the reason, in order to avoid from the situation in the place they live and
to reach the living standards they dream of for themselves. While the global world system causes all
countries to connect to each other, international migration movements are considered as the common
problem of all countries. Irregular mass migration movements that arise from political, economic,
cultural, religious and ethnic problems at national level cause millions of people to change their places
and affect other countries negatively (Saklan, 2018). The most important feature of the phenomenon
of migration is the effect of the people who migrated for specific reasons on the culture and order of
the society and the country they settled. For this reason, while migration movements generally refers
to the process of change and transformation, the quality of migration, the numbers of immigrants
creates important effects on the politics and economy of the countries (Castler & Miller, 2008)
While migration keeps its current importance in the terms of national and international society,
each migration has its own reasons and results. The multi-layered and complex structure of migration
makes it difficult to solve the problems (Çağlayan, 2006). Whatever the reason is, due to the mass
migrations to establish a safe future for themselves and their families and to live in better conditions,
it is obligatory for states to carry out planned and systematic studies.
The migration movement which started because of the civil war in Syria in March 2011 caused
the consequences of the war to gain an international dimension. The irregular migration movement
which Syrians started for asylum in neighbouring countries continues today due to the continuation
of the war. According to the United Nations (UN), this migration movement has been defined as the
largest migration movement of the last century (Özdemir, 2016). The migration of the Syrian citizens
to Turkey for 9 years has caused Turkey to be the country having the highest refugee population
today. According to the latest statistical data today; according to 2022 data, the number of Syrians
under temporary protection in Turkey is 3 million 587 thousand 266 people. 46.21% of Syrians in
Turkey are between the ages of 1-18. The number of children at primary education level between the
ages of 5-9 is 518.497 with 14.45%. (TR Ministry of Interior Presidency of Migration Management,
2022) Regarding these numbers, the education of the children who came with migration also comes
to the fore as an important issue.
The right to education of the individuals is considered among the basic human rights. The right
to education, which is determined by national and international rules, brings important obligations to

228

Osmangazi Journal of Educational Research ©OJER

Volume 9, Number 1, Spring 2022

the state and in order to carry out this right effectively and in accordance with its purposes, the state
must take action (Canatan, Yükleyen, Serbest, & Okumuş, 2015). One of the important duties of the
state is to provide the conditions which will enable the use of the right to education (Algan & Algan,
2013). The right to education is among the social and economic rights. It depends on the right to
education that individuals have desired attitudes and behaviours at social level and protect their
existence developing themselves. In this context, the right to education is considered as the most
significant right which shapes the future of the societies and contribute positively. Therefore, the right
to education is a compulsory right to be offered to individuals as a public service (Gümüş, 2012).
With the wave of the migration to Turkey, apart from providing basic needs of people, it is the
duty of the Ministry of National Education (MoNE) to meet the educational needs and create a school
climate which will ensure the adaptation of Syrians. In order to increase the adaptation of Syrian
students who are under temporary protection, it is necessary to reduce the risk factors which can be
a problem and the effects of these factors as much as possible, and to increase the protective factors
and the effect of these factors as much as possible (Yüce, 2018).
Despite the high schooling rate of Syrian refugee children at primary school level, it is seen that
Syrian families who have significant problems with basic needs do not give necessary importance to
the education of their children (Bozan, Akçay, & Karahan, 2021). It is only possible through
education that Syrian children receive education at primary level and provide the integration into
Turkish education system, prevent children from becoming a “lost generation” and teach the
language, history, culture, social norms of Turkish society. Education is both one of the basic rights
of refugee children, and it is one of the most important tools that can be used to adapt to Turkish
society (Polat, 2019, p. 4).
The high number of Syrian students at primary education level brings with it an integration
problem of the students into the Turkish education system. In addition to the economic, cultural and
social problems that Syrian families face with, the fact that the students do not speak the foreign
language and that they come to Turkey between early childhood and adolescence period alongside
the children born in Turkey causes them to face important integration problems in the field of
education. (Mcgarry, O’leary, Simeon, 2008; Kaya & Eren, 2014; MoNE, 2019; Balkar, Şahin, &
Babahan, 2016; Erdoğan, 2019). Therefore, in order to eliminate these compliance problems it is
important to identify the problems first.
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In this research, it is aimed to examine the views of the teachers who give education to Syrian
students at primary school level on determination of the integration problems faced by Syrian students
in the Turkish education system, to identify the results of the practices for Syrian students’ education,
to determine the problems and make suggestions for solutions. Within the scope of this aim, answers
to the following questions were sought:
The sub-problems created within the scope of the purpose of the research are shown below:
1. What are the integration problems in education and training for Syrian students?
2. What are the relations of Syrian students with other students in classroom environment like?
3. What are the approaches of Syrian students’ families towards their children’s education?
4. What are the solution offers concerning the integration of Syrian students into the Turkish
education system?
Method
In this study, which aims to determine the problems experienced by Syrian students in the
integration process into the Turkish education system, a case study, one of the the qualitative research
designs, was used.
Qualitative research, as a research model which has started to gain importance in social sciences
in recent years, is a method that enables to reveal the main reasons in order to identify the facts lying
behind the cases and phenomena. Qualitative researches include the opinions of groups of people
related to the case or phenomenon (Gürbüz & Şahin, 2017). Case study, on the other hand, is defined
as “analyzing one or a few cases holistically within their own borders” by Yıldırım and Şimşek (2013,
p. 85). In this study, because the adaptation of Syrian students into educational environment in Turkey
was examined, it was considered suitable for case study pattern.
Study Group
27 teachers working in a primary school operating under Ministry of National Education in
Avcılar district, İstanbul in 2019-2020 academic year participated in the research. While determining
the research study group, purposive sampling method was chosen among the sampling methods.
Purposive sampling method is the selection of a sample group rich in information in the context of
the purpose of the study in order to conduct a deep research (Büyüköztürk, 2012).
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In purposive sampling, while determining the sampling group, the researcher can choose the
most convenient sample for the purpose of the research by using their own judgement about whom
to choose (Balcı, 2009). The teachers in the study group were chosen among the ones who had a large
number of Syrian students in their classrooms and who had been teaching Syrian students for years
after the Syrian refugee migration to Turkey started. For this reason, while forming the study group,
it was taken into consideration whether the teachers were related directly to Syrian students’
integration problems or not.
Coding method was chosen with the aim of hiding the identity information of the teachers who
participated in the research. Accordingly, the teachers were coded as “K#” participant in order and
their views were shown in accordance with this coding. Demographic information about the teachers
constituting the study group of the research is shown in the Table 1 below.
Table 1.
The Demographic Characteristics of the Teachers Participating in the Research
Years of
Marital
Code

Age

Gender

Job Position

Years of

Employment

Employment

at the

Education
Status

at School

Institution
K1

25

Female

Married

Bachelor

Administrator

16

5

K2

30

Female

Single

Bachelor

Teacher

3

3

K3

35

Male

Single

Bachelor

Teacher

8

8

K4

22

Female

Single

Bachelor

Teacher

8 Months

8 Months

K5

22

Female

Single

Bachelor

Teacher

7 Months

7 Months

K6

27

Female

Single

Bachelor

Teacher

3

3

K7

47

Male

Married

Bachelor

Administrator

24

4

K8

29

Male

Single

Bachelor

Teacher

9

3
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K9

28

Male

Male

Bachelor

Teacher

4

4

K10

30

Female

Single

Bachelor

Teacher

5

4

K11

25

Female

Single

Bachelor

Teacher

3

3

K12

24

Female

Single

Bachelor

Teacher

2

2

K13

35

Male

Single

Bachelor

Administrator

13

6

K14

39

Male

Single

Bachelor

Administrator

16

5

K15

27

Female

Single

Bachelor

Teacher

3

2

K16

52

Male

Married

Bachelor

Teacher

30

6

K17

40

Male

Single

Bachelor

Teacher

15

3

K18

28

Female

Single

Bachelor

Teacher

3

1

K19

26

Female

Married

Bachelor

Teacher

2.5

1.5

K20

23

Female

Single

Bachelor

Teacher

2 Months

2 Months

K21

35

Male

Married

Bachelor

Teacher

11

11

K22

54

Female

Single

Bachelor

Teacher

23

6

K23

55

Male

Single

Bachelor

Teacher

22

6

K24

37

Male

Single

Bachelor

Teacher

16

6

K25

34

Male

Married

Bachelor

Teacher

12

8

K26

29

Female

Single

Bachelor

Teacher

7

2

K27

29

Male

Single

Bachelor

Teacher

3

2
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Data Collection Tools
As the data collection tool of the research, a question form which was prepared with semistructured interview technique was used. Before creating the question form, the literature on Syrian
students was examined. In addition, expert opinion was obtained from field expert faculty members
for the prepared interview questions. For the finalized interview questions, volunteer teachers were
interviewed for 20-30 minutes and the interviews were recorded with a voice recorder with the
permission of the participants.
Data Analysis
In the research, content analysis was conducted regarding the integration problems Syrian
students experienced in the Turkish education system. In content analysis, teachers’ views were
classified categorically and the analysis was created in such a way that the system would form a data.
Since the researcher is used instead of a measurement tool to collect data in qualitative research
methods, the concept of validity and reliability is used in relation to the researcher. In order to provide
reliability of the research, evidence was presented by referring to the teachers’ views. Teachers’ views
were not interfered with and no comments were made.
Results
The data obtained in the research were presented under the titles of “Integration Problems in
Education and Training for Syrian Students”, “The Relations of Syrian Students With Other Students
In Classroom Environment”, “Family of Syrian Students”, “Suggestions for The Integration of Syrian
Students Into The Turkish Education System”
Integration Problems in Education and Training for Syrian Students
Teacher statements about the integration problems in education and training for Syrian students
were determined as “Turkish language problem”, “cultural problems”, “shock and trauma”, “Syrain
families’ fear of losing their own culture”, “disruption of the education process” , “indiscipline”,
“absenteeism”, “problems to be overcome in time”, “integration (adaptation) problem”, “no
problem”, “belonging problem”, “considering the practices unnecessary”, “lack of family support”
and “the negativity of constantly changing practices”. In this direction, the teachers’ views on Turkish
problem at reading, speaking and understanding level of Syrian students are given below.
“It is seen that they have difficulty in speaking Turkish language .” (K4)
“Learning Turkish is among the main problems of the students …” (K15)
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“Yes, of course there is… Students’ problems of adaptation and their compulsion to learn a
new language affects their academic life negatively.” (K12)
“There are cultural problems, communication problems caused by not knowing the language.”
(K13)
“Because our Syrian students speak their mother tongue at home or because they speak their
own language among their Syrian friends at school, the Turkish language they learn at school is not
very permanent.” (K20)
“I have 3 students who do not speak Turkish. They have difficulty in following the lessons. I
think enough importance is not given to language education. It can be difficult to communicate well
with their parents since they do not know the language. Especially for 1st grade students the lack of
parent support can cause problems.”(K22)
“The families and students who do not speak Turkish have problems because their mother
tongue is different.” (K21)
“There are low-level language problems and due to this, they have problems of not being able
to reach some of the curriculum gains.” (K26)
The views of teachers’ who mention about cultural problems are given below.
“There are cultural incompatibilities, language learning and practices challenges are
experienced by the students.” (K7)
“Absolutely there is. Because our cultures are so different and our education system is different,
it creates a problem.” (K25)
“Integration problems are experienced because of the cultural differences of the students.”
(K10).
“…they have problems such as resistance to cultural change.” (K15).
Teachers’ views related to the problem of integration and adaptation are given below.
“In my personal opinion, such a problem arises inevitab ly. Even if not all levels, 3-4 grades
are educated in harmony classes, at least at the school I work at. I think their attendance to these
classes, which are made up entirely of Syrian students, all days of the week, disrupts their a daptation
process. “(K11)
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“First of all, language problems, cultural problems, the negative effects of the trauma caused
by the war and the obligation to migrate…”. (K14)
“There are adaptation problems among the main problems of the students. ” (K15)
“There are integration problems for Syrian students, but it is easier to eliminate these
integration problems due to the fact that the students are at primary school age.” (K27)
The teachers’ views on the shock and trauma experienced by Syrian students after the war and
migration are given below.
“…the negative effects of the shock and trauma caused by the war and the obligation to migrate
are mostly seen.” (K1)
“All people are not the same. The students who have experienced trauma in the past or had
various problems disrupt the process in educational activities.” (K6)
The teachers’ views related to the other problems are given below.
“Although there are more at the beginning of the process, there are still problems we encounter.
The fact that some families create resistance in children for fear of losing their culture slows down
the adaptation process.”(K2)
“Yes, there is. Discipline (violence, swearing, lying and indifference) and absenteeism are
among the most important ones.” (K8)
“The problems stemming from not feeling belonging to the school environment. Seeing the
practices unnecessary and the lack of family support.” (K18)
“Constantly having new practices slows down the adaptation process to the system and
sometimes causes students to be affected negatively as a result of the new practices. (K19)
“In addition, the parents do not care of the students enough or do not care at all about this
issue. Some of the parents do not even visit the school.” (K20)
The low level of Syrian students’ Turkish language proficiency is considered as the most
important problem negatively affects the integration in education and training. The resistance to
cultural change of students who do not have the skills of comprehension, speaking and writing in
Turkish is also considered as a problem area. Since the Syrian students are the children of the families
who fled the civil war as refugees, the cultural problems they experience due to the trauma caused by
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the war environment have emerged with the new social order they face. It is seen that the other
problems emerged from these factors are related to each other.
Relationship of Syrian Students with Other Students in Classroom Environment
The opinions of the teachers who express the relations of Syrian students with other students as
aggressive offensive and quarrelsome in the classroom environment are shown below.
“In the first years, they have aggressive and belligerent behaviors due to the language and
cultural differences they experienced and they have sharing and cooperation problems due war
psychology.” (K1).
“… and their behaviors are aggressive” (K5).
“They are aggressive and belligerent because of the language and cultural dif ferences they
experienced in the early years.” (K14).
“They have communication problem as they can not speak Turkish. Their behaviors are
aggressive.” (K16).
“…on the contrary, violence takes attention.” (P18).
“… violent behaviors can be exhibited.” (K19).
“Some of them exhibit quarrelsome and disturbing behaviors to their friends ” (K20).
“In school, our Syrian students can display behaviors that we can consider as a grouping and
that we can describe as aggressive towards the students who they see as d ifferent from themselves”
(K22).
“They usually fight and don't get along very well…” (K25).
Teachers have stated that Syrian students are generally compatible. According to these teachers,
there is no significant problem between Turkish and Syrian students in the classroom environment.
The opinions of these teachers are shown below.
“If it is an environment where they feel safe, their communication is very strong .” (K2).
“The relationship of the children in the classroom environment with Turkish stu dents is normal
and harmonious. There is no distinction between the children .” (K3).
“There is not any problem about many of the students. In the classroom environment, the
students are prone to some violence. However, these problems are resolved in a short time.” (K6).
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“Students who adapt and be good at Turkish get through this process quite successfully. ” (K9).
“As soon as they can express themselves and they feel safe, there is no problem in their
communication.” (K15).
“Syrian students in my class are compatible and friendly with other students. In short,
everything is fine…” (K17).
“Some of our Syrian students are compatible with the classroom…” (K20).
“The students in my class are very compatible with their friends, but there may be uneasiness
or groupings at school from time to time.” (K23).
“There is less adaptation problem about the students in primary scho ol.” (K26).
The poor communication of Syrian students based on language diffrence and cultural
differences is considered as an important problem by the teachers. The statements of these teachers
are shown below.
“They can not usually communicate. Their language levels and being from different
nationalities are one of the most important reasons for this.” (K8).
“I think they have some behavioral problems based on the poor communication.” (K4).
They have problems with their friends because they can not spea k Turkish…”(K5).
It has been determined that Syrian students perceive their differences and because of the
Turkish-Syrian distinction, these students prefer to spend time with their friends from their own
country. The opinions of the teachers in this aspect are shown below.
However, students who have adaptation problem and can not express themselves sufficiently;
they usually prefer to spend time with the friends from their own country if available in their class.”
(K9).
“They are usually friends with the students who are close to their own culture .”(K19).
“Sometimes, there can be Turkish-Syrian distinction in the classroom...”(K19)
“Students who speak Turkish generally do not have many problems. However, those who do not
speak Turkish group themselves together. Those who speak Turkish make groups with other Syrian
students. In fact, they realize that they are different.” (K21).
“…there are the students who get on with the others but they are very few, they always play
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games among themselves. ” (K25).
There are also teachers who has stated that the problems experienced by Syrian students on the
first years of school are solved by the integration of Turkish and Syrian students in time. The opinions
of these teachers are shown below.
“Although there are inadaptabilities on the first days, in time, the students socialize with other
students.” (K7).
“They have problems on first days, and the integration period strings out due to language
differences. Students have problems in adapting to social life with the effect of coming from the war
environment, and these problems are minimized in time and with the help of their teachers .” (K10).
“Although they have problems at first, when the communication problem is resolved, they do
not differ from their normal friends.” (K13).
“When the school first opened or shortly after the new school enrollment period of Syrian
students, in a word in the first week s of the school, although they are exposed to discrimination by
Turkish students, these negative behaviors that occur unconsciously and unintentionally decrease in
the upcomings days. In other words, relations with other students get stronger day by day .” (K27).
It has been determined that Syrian students have integration problems after war and migration
and also have behavioral problems in sharing, speaking and making friends. The evaluations of the
teachers on this subject are shown below.
“Syrian students have more behavioral problems than other students. Actually, I think this is a
natural reaction because the students experience integration difficulties as they are different in terms
of language and lifestyle, and they experience behavioral problems whe n they try to come through
this process.” (K12).
There are also teachers who stated that the students have problems with being excluded and
despised by the reason of Turkish students' behavior towards Syrian students:
“Being excluded and despised by Turkish students as they are migrants…” (K14).
“Their relations are distant.” (K24).
“…However, there are some exclusion and alienation situations, albeit in few numbers .” (K26).
“More silence, introversion…” (K18).
“Silence for self-protection…” (K19).
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A teacher participating in the research stated that she/he could not observe the relations of
Syrian students with their classmates in the classroom environment:
“The classes I attend exactly consist of Syrian students. Therefore, I haven't had the opportunity
to observe the relations of my refugee students with other students yet. ” (K11).
Syrian students' relations with other students become different in the classroom environment.
Behaviors that can be defined as compatible are acquired in time, and integration can be achieved
between Turkish and Syrian students. However, it is seen that students may adopt an introvert and
quietness or vice versa aggressive and confrontational attitude due to communication problems of
them. It is remarkable that the teachers draw attention to the difference between Turkish and Syrian
students and state that there are groupings in friend relationships.
Despite the differences in the relationship of Syrian students with their friends in the classroom
environment depending on their personal characteristics, experience and family support, it is seen
that the integration processes of the students proceed regarding the situation they experience after the
war and migration, according to the teachers' statements.
Family of Syrian Students
The statements of the teachers explaining that Syrian conscious families concern about the
education of their children are shown below.
“The conscious ones do their best…” (K1).
“It contributes to the development of the students” (K3).
“…families with a good level of education follow up the process more consciously ” (K8).
“It is related to the education of the parents, the parents with good educational status are
considerably interested in the education of the children …” (K14).
“In my classroom, I see a family structure that is generally concerned and attach importance
to education.” (K17).
“The families of the students who enroll in the school and go on their education are interested
in their children's education.” (K21).
“Generally compatible.” (K24).
“When we look at the general profile, most of the families show a positive approach to
education. We understand this approach from their behaviors and expressions towards us .” (K27).

239

Akçay, İ. M., Serbest, F. (2022) / The Problems Experienced in the Integration of Syrian Students into the Turkish Education System

The opinions of teachers who stated that Syrian families are indifferent to the education of their
children are shown below.
“Student parents seem to be more indifferent.” (K4).
“Families are not academically interested with their children.” (K5).
“As I mentioned in the answer of the previous question, indiferent familie s have the majority.
There are families who hesitate even to send their children to school. They may even have requests
for their children to have education in Arabic. In general, I can say that they have an indifferent
attitude towards their children and also their education.” (K11).
“Families are uninterested in school.” (K18).
“In general, families do not come to school and they do not have much interest in the education
of children.” (K19).
“Families are not interested in children, education is of secondary importance because they
generally have economic problems.” (K25).
The opinions of teachers who stated that Syrian families' approaches to their children's
education differ by their socioeconomic status are shown below.
“It differs by their socioeconomic and educational status.” (K7).
“It varies by the family…” (K8).
“There are differences about the attitudes of families according to their economic level.” (K10).
“There are parents who are interested, and also there are those who are uninterested...” (K13).
“Besides there are interested parents, there are also uninterested parents…” (K23).
The opinions of the teachers who stated that the Syrian parents' approach to their children's
education is insufficient because they do not know Turkish are shown below.
“Families usually take care of their children. Although they want to do their best in class related situations, language barrier is the most important problems in this regard .” (K6).
“Families are not interested in this issue, it is about language.” (K16).
“There are some problems caused by the fact that our Syrian parents do not speak Turkish. The
simplest example of this is that it is very difficult for a Syrian parent to be in contact with the teacher.
Talking on the phone or sharing thoughts abou t the student face-to-face can sometimes become
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impossible. The families of our Syrian students also want their children to have education, but no
progress is made in terms of education since Turkish is not spoken at home.” (K20).
“Although it varies from family to family, some want to be involved in but they have difficulty
in communicating with the teacher because they do not speak Turkish .” (K22).
“However, some of our parents may have difficulties because they do not speak Turkish well.”
(K23).
Teachers' views on the fact that Syrian families send their children to school in order to be on
welfare are shown below.
“…but most of the social welfares require maintenance, so just going to school is enough for
the students to receive welfare.” (K1).
“In general, they show a moderate approach, some families want them to have education in
order to receive educational aid.” (K2).
“… There are also some families who send them to school by necessity, since the obligation of
social aid is related to sending their children to school.” (K14).
The opinions of teachers who stated that Syrian families want their children to have education
but their attitudes are indifferent are shown below.
“Parents are generally uninterested, but I can say that they support the students to have
education.” (K12).
“Many students' parents want to school their children. Although some of our parents defend the
education in Arabic language, we express them that this will cause a disadvantage about the
integration and harmony in education. Families with these attitudes are exceptional families.” (K27).
The opinions of the teachers explaining that the children of Syrian families have different
approaches to education are shown below.
“Some are extremely interested while others are unfortunately very uninterested.” (K9).
“In general, they show a moderate approach.” (K15).
“They are worried about learning language and math and not to be excluded at school. These
are the priorities.” (K26).
It has been determined that the approaches of the families of Syrian students towards the
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education of their children differ in the educational and socioeconomic status of the family. According
to the opinions of the teachers, although the families' approach to their children's education is mostly
positive, it is considered as an important problem the fact that they can not speak Turkish. On the
other hand, it is seen that there are not few families who are indifferent to their children's education.
Suggestions for the Integration of Syrian Students into the Turkish Education System
The statements of the teachers regarding the integration of Syrian students into the Turkish
education system are shown below.
“Families should be provided with financial support to alleviate child labor and intensive
language training should be continued.” (K1).
“First of all, I stand up for educating the parents of the students. The language problem should
improve. Providing teacher-student-parent cooperation for the decent education will substantially
solve the problems.” (K2).
“Works to arouse families' interests to school.” (K19).
“While studies are carried out for our Syrian students to learn Turkish, studies should be
carried out for the families to learn Turkish as well. After learning Turkish in the integration class,
they should attend regularly in the regular class with their friends. In the classroom, it should be
ensured that the student does not feel different.” (K20).
As it is seen from the statements above, teachers think that families are important shareholders.
For this purpose, they has suggested that they should make for the families. For example, it has been
stated that children will be provided to come to school by giving financial support to families in order
to alleviate child labor. On the other hand, they have stated that it is important for families to learn
Turkish. Finally, it has been suggested that activities which strengthen school-family cooperation also
should be carried out. One of the teachers' suggestions for the integration of Syrian students is about
teaching Turkish. The expressions of the teachers about teaching Turkish are shown below.
“More intensive studies on Turkish can be done and if possible, every student should attend in
regular classes in the 1st grade.” (K3).
“I think that their Turkish literacy level should be increased and then they shou ld educate in
the integrated classes.” (K4).
“Before co-education, Turkish should be taught well in especial classes and behavioral and
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academic problems should be solved.” (K5).
“Education should start by solving the language problem and students should b e guided to
adapt without being marginalized. The number of students in the class should be between 10 -15. A
level group should be organized so that no child gets lost in the system.” (K7).
“More importance should be given to language education to qualify for the students in a short
time, class sizes should be reduced and absenteeism sanctions should be carried out.” (K10).
“I don't think that students will be ready for the education before their language education is
substantially carried out. Therefore, the first aim should be language teaching. Then, I think the
trainings in the integration classes which carried out today are valid and useful, but I think that it is
not right to include the students to the classes without getting sufficient efficiency. ” (K12).
“After teaching Turkish in different classes, we should continue their education in our classes.”
(K16).
“I do not find any supplement practice necessary for the children who receive pre -school
education and attend in 1st grade. However, the situation is different in intermediate classes. Students
who have never been educated are included to the intermediate class due to their age, that also it
makes difficult for the student to integrate with the school or class. Language education should be
given in a different class for these children and then they should be attented to the classes. Of course,
after the language education, they should be tested and if they are successful, they should continue to
the intermediate class.” (K17).
“Except for one student who does not speak his mother tongue and Turkish in my class, while
all Syrian students do not have any problems in mathematics, games and visual arts, they fall short
in Turkish and social studies lessons due to language unproficiency. Literacy remains only in
distinguishing pronunciation and letters. They are helpless in understanding. Because the number of
words they know are few. Therefore, they should be given extented Turkish education instead of
including in the first grade. I believe that if they learn enough words and deal with base tenses and
elements in speaking, they will not have problems during primary school.” (K26).
When the teachers' suggestions about the language were examined, it has stated that students
must have sufficient Turkish skills before learning subjects such as science and mathematics, and it
has stated that they need to receive sufficient language training before settling them in integrated
classes. Another issue also in the suggestions of the teachers has emerged as the structure of the
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classes. The opinions of the teachers on the structure of the classes are given below.
“The number of students in the classrooms should be reduced. Materials including activities
should be developed…” (K6).
“My highest priority solution suggetions would be for overcrowded classes to reduce. Language
education is given in integration classes, and I think that these classes, where the students are
crowded, are not suitable for language education. Apart from that, awareness of our society s hould
raise to refugee and immigrants, and misperceptions in the society should be built a barrier.
Segregation should not be allowed in our schools and in our classrooms, and practices w hich will
cause our refugee and immigrant students to feel excluded should not be allowed…”(K11).
“Activities that improve in-class interaction should be done and counseling activities should be
given priority.” (K13).
“Students' Turkish problems need to be resolve. Providing more intensive parent
communication will provide important advantages. The physical conditions of the schools where
Syrian students attend should be rearranged.” (K15).
“To create an environment where children will feel that they belong in this environment. To
diversify practises. To develop and reproduce more suitable materials for course contents.” (K18).
When the views of the teachers on the structure of the classes were examined, the teachers has
stated that the classes are too crowded. It has been stated that this situation could be a problem for the
integration. In addition, it has been stated that activities and materials which will create a positive
mood in the classroom should be included. It has been suggested that the physical conditions should
be revised by taking these students into consideration. Finally, the teachers have shared their views
on the school climate. Their views are presented below.
“Continuing Turkish education for a long time and regularly can reduce the adaptation
difficulties experienced. In addition, I think that counseling practises should be increased. Practises
which encourage both Syrian and non-immigrant students to learn to live together should be done.”
(K22).
“To do counseling practises which are integrative and improving the sense of belonging of
immigrants so that every student can live in peace and to provide trainings for the families.” (K23).
“The Ministry should take a much more active role, individual and group trainings should be
given, their own culture and our culture should be internalized, social support s hould be provided,
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many of them do not have such opportunities.” (K25).
“It is important to carry out more social adaptation activities and increase awareness activities,
especially by NGOs. In addition, I believe that our available teachers also should be given training
on studying with refugee children. Because especially Syrian children who are refugees are children
who have experienced the trauma of war. Many of the concepts and techniques we use sometimes
cause a trauma for them unintentionally.” (K27).
Teachers have stated that the school should have an inclusive structure and that it should carry
out activities that will enable students to integrate. Hence, it has been stated that it is important that
the ministry, the school and non-governmental organizations carry out collective activities. It has been
stated that the families should also participate in these activities.
Discussion and Conclusion
According to the views of the teachers who participated in the research, the problems that Syrian
students experience in education and training are identified as Turkish language problems at reading,
speaking and understanding level, cultural problems, integration (adaptation) problem, the shock and
trauma the students experienced after the war and migration, the lack of support of Syrian families
for their children’s education and the fear of losing their own culture, disruption of the education
process, lack of discipline, absenteeism, the problem of belonging, seeing the practices unnecessary
and the negativity of constantly changing practices. 2 teachers who participated in the research also
mentioned that Syrian children do not have problems in education and training, and their current
problems can be solved in time.
The results of the research regarding Syrian students’ problems in education and training are
compatible with the results in literature. Alkalay (2020) identified that the basis of the Syrian
students’ adaptation problems is their inability to speak Turkish and communication problems, the
trauma they experienced due to migration and behavioral disorders hindered their adaptation. Kaya
(2020) determined that the students speak Arabic among themselves and they do not have a good
command of Turkish, there are problems stemming from the family in the basis of the cultural
problems experienced by the students and the integration of the students is problematic because the
Syrian parents do not know Turkish. In their researches, Tüfekçi (2020); Gökmen (2020); Aytekin
(2019); Anıs (2019); Ertuş (2017) determined that both the students’ academic success and their
adaptation to the education system are problematic due to the insufficiency of Turkish language.
Güzel (2019) identified that the integration problems that he analyzed with integration problems scale
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were caused by the inadequacy of the Turkish level. In his study, Oğraş (2019) determined that
learning Turkish is defined as boring by Syrian students because of the use of a single method, he
emphasized that holistic approaches should come to the fore in solving cultural and social problems.
Aydoğdu (2019) stated that Syrian children are affected by their families’ resistance to change and
their lack of knowledge of Turkish and he determined that family support is insufficient. Uysal (2019)
and Özgün (2019) identified that communication problem is in the basis of the exclusion problem of
Syrian students by Turkish students and the students are incapable of social integration because of
the trauma they have experienced.
Saklan (2018) determined that the basis of the adaptation problems experienced by Syrian
students is that they do not behave in accordance with school culture, adaptation and prejudice
problems. İzol (2019) determined that integration problems experienced by Syrian students decreased
as the length of time they resided in Turkey increased. This result supports the statements of two
teachers who participated in our research, which were determined as problems to overcome in time.
Graham et al. (2019) argues that the social cohesion of Syrian students in EU contries can be formed
by language teaching. Bunar (2019) determined that students’ inability to speak the language of the
country they migrated to is the main problem in education, and that their integration problems develop
due to this factor. Almadani (2018) evaluated the incompatibility with the culture the Syrian families
faced in addition to the trauma they experienced in the United States of America as an important
problem. It was determined that the students primarily have difficulty in language education in
educational institutions and accordingly they encounter racist pressures. In their research, Hussain
and Shen (2019) stated that the students living in China learn Chinese and the adoption of the
country’s socio-cultural structure accelerates the adaptation process. Koehler and Schneider (2019)
determined that Syrian immigrants are more disadvantaged than the other immigrants in Europe and
they have important problems in terms of cultural adaptation. Jabbar and Zaza (2014) identified that
the anxiety and depression levels of the children who migrated are high and the education of the
children who experienced migration trauma was also negatively affected. In his research on the
problems of the migrants who came to Europe as refugees, Grillo (2008) determined that the
differences at social level lead to important problems.
The main problems faced by Syrian students in the Turkish education system are their
insufficient level of Turkish and cultural differences. Integration problems turn into behavioral
problems such as integration problems, belonging problem, lack of discipline, disruption of education
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as a result of the fact that the students are not able to overcome the trauma they have experienced in
a short time and the families experiencing economical problems do not show adequate support.
According to the views of the teachers participating in the research, two different results were
obtained regarding the relations of Syrian students with the other students in classroom environment.
The first of these results is that Syrian students have aggressive and belligerent attitudes and behaviors
which express their negative relations with other students in the classroom environment, their
communication is weak due to language and cultural differences, students spend time with the friends
from their own countries because of the Turkish-Syrian distinction, there are adaptation and
behavioral problems after war and migration, students who are excluded and despised by Turkish
students adopt an introverted attitude. The other result obtained according to the views of the teachers
participating in the research is that the students are in harmony with their other friends in the
classroom.
When the literature is examined, there are findings supporting both results. İzol (2019)
determined peer acceptance and time factor regarding the Syrian students’ adjustment in classroom
environment. Accordingly, as their time spent in Turkey increases, their relations with their friends
are affected positively. The acceptance of Syrian students by their Turkish peers is a factor that
accelarates the integration process. Ertuş (2017) determined that Syrian students show problematic
behaviors due to migration factor and their communication is affected, accordingly behaviors towards
conflict, violence and theft have been detected and fights break out among peer groups. It is also
among the results obtained that the feeling of alienation and loneliness dominates among the Syrian
students and the children missing their country behave shyly. Ertuş (2017) also determined that the
sense of trust gained over time by Syrian students affects their communication positively. Saklan
(2018) determined that there is a prejudge against Syrian students and this situation disrupts the
harmony in classroom environment. Küçükdüvenci (2019) stated that Syrian students do not ask for
help from their Turkish friends and only one –third of them have meals with Turkish students. It was
also determined that Syrian students feel unhappy because of their language inadequacy, also they
adopted confrontational communication model at school. Anıs (2019) determined that there are
communication problems in classrooms despite the fact that teachers pay special attention to Syrian
students. Özgün (2019) determined that Syrian students could not adapt to Turkish education system
and their reaction to the situation they experienced caused an introverted or confrontational attitude.
Sinan (2019) it has been determined that all students, male and female, Syrian and Turkish, prefer
mostly their peers of their own gender, and Syrian and Turkish students do not play together. It has
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been determined that female students are more exclusionary than males and that Turkish and Syrian
students use the phrase "having rude behavior" when describing each other. Aydoğdu (2019) has
concluded that Syrian students have poor social relations in the classroom and do not participate in
activities inside and outside the school. In the research, it has been also determined that the Syrian
students' adaptation to social life depends on time, and the students who adopt the Turkish culture are
more successful within this period. Güzel (2019) It has been determined that the removal of cultural
obstacles in terms of adaptation of Syrian students strengthens the communication between the
students in the classroom environment. Almadani (2018) has determined that Syrian students are
exposed to discriminatory behaviors by their friends and that the students may be mentally depressed.
Crul et al. (2019) has determined that the language problem should be eliminated in order to prevent
social discrimination among the students. Hussain and Shen (2019) has explained that cultural
differences among the students affect the psychology of students and that adaptation can be achieved
by adopting the sociocultural structure.
Having the psychological problems of the Syrian students as they are in primary school level
and do not know Turkish are expressed with an introverted or confrontational attitude. Students'
ability to communicate well with their Turkish friends depends on their Turkish proficiency. The
attitudes and behaviors of Turkish students also affect the communication of Syrian students, and
depending upon the cultural and social orientation, the communication of Turkish and Syrian students
is positively affected.
According to the opinions of the teachers who participated in the research, the attitudes of the
Syrian students' families towards their children's education have been determined that conscious
families are interested, uninterested families differ by their socioeconomic status, they are insufficient
because they do not know Turkish, they send their children to school in order to receive social aid,
they are uninterested despite the fact that they want their children to receive education, some are
excessive interested, some are excessive uninterested, they want their children to learn intermediate
Turkish and mathematics and they worry about the exclusion of their children.
Alkalay (2020) has been determined that there are students in Syrian families who are exposed
to violent behavior and that families tend to employ their children due to the economic difficult ies
they have. Kaya (2020) has determined that Syrian parents are inadequate in their children's education
because they do not know Turkish. Güzel (2019) has determined that some Syrian families are
reluctant to school their children by the reason of cultural differences. Uysal (2019) has determined
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that Syrian families' daughters get married off at an early age and there are problems about enrolling
them in a school. Izol (2019) has determined that the families of Syrian students need to be informed
about education. Biner and Soykan (2016) has determined that it is challenging for Syrian families to
cover their children's education costs and some Syrian families do not want to enroll their children in
a school. It is also among the results that Syrian students who attend the school go out to work due to
economic reasons, causing disruption in their education. Crul et al. (2019) has determined that the
phenomenon of migration has a significant effect on families and that the first urgency of families is
food and shelter, and they has determined that access to the right to education is not urgency.
Almadani (2018) has determined that migrant families encourage their children to go out to work at
an early age due to their economic problems and they are indifferent to their education. Graham,
Minhas, and Paxton (2016) In order to increase the integration process and academic success of
refugee students, the participation of parents in education, practices that support family harmon y,
trainings to be provided for the teachers, and the development of linguistic and cultural heritage
conception for migrant children and their families are included. UNICEF (2015) it has been
determined that immigrant families could not receive support due to their low educational status and
insufficient educational materials. It has been determined that Syrian families do not have any
knowledge of how to enroll their children in a school and provisional moves are taken due to physical
disabilities. In the study, it has been also determined that the school attendance rate of Syrian girls
and children with disabilities is low.
The approaches of Syrian families towards the education of their children differ according to
their socioeconomic status. While families with high educational and economic status have a positive
approach to their children's education, families with low income status are indifferent to their
children's education and they can not communicate with the teachers and education administrators at
school because the parents can not speak Turkish. Even if Syrian families want their children to
receive education, they may have problems due to economic insufficient.
When the solution proposals of the teachers for the integration of Syrian students into the
Turkish education system are examined, it is seen that they are compatible with the results in the body
of literature. Alkalay's (2020) research on the problems faced by Syrian students and solution
proposals according to the views of primary school administrators and teachers has revealed that
education is insufficient due to the lack of an education plan for Syrian students and that education
in Turkish should be used as base. Bozan and Çelik (2021) has stated in their study that the
implementation of integration classes is a discriminatory approach, far from inclusive education.
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Kaya (2020) has examined the problems faced with classroom management by the teachers who have
Syrian students in their classroom and also has determined that the integration of the students is late
and the communication problem starts with the family. Tüfekçi (2020) in his research, in which he
examined the views of NGOs on the integration of Syrian students to the Turkish education system
in the province of Gaziantep, it has been suggested that the activities which Turkish students and
Syrian students would work together and improve the cooperation should be done. Gökmen (2020)
in his study examining the integration problem of Syrian students into the Turkish education system,
it has been determined that supporting the families financially would contribute to the orientation of
children to education. Güzel (2019) in his study in which he investigated the integration problems of
Syrian students educating in Turkey and solution proposals has emphasized that the most important
solution for the integration of Syrian students is the implementation of a long-term systematic and
planned strategy and that Turkish problems need to be analysed in order to remove the cultural
barriers. In the study of Oğraş (2019), in which he examined the views of teachers on the Project of
Supporting the Integration of Syrian Students into the Turkish Education System (PICTES), it has
been stated that it would be beneficial to tackle the cultural studies and language studies holistically
in the education of Syrian students. The differentiating of techniques and methods that can be used
in Turkish teaching and also the use of course materials have been presented as measures which can
increase the success of language education. Aydoğdu (2019) in his research examining the sociocultural, economic and language problems of Syrian students educating in Turkey, it has been
determined that the adaptation of Syrian students to social life would be more positive over time, and
teaching and adopting Turkish culture would reduce the problems. Uysal (2019) in his research
examining the problems encountered in the education of Syrian students under temporary protection,
it has been recommended to make a national migration policy and do strategic long-term planning.
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