Osmangazi Journal of Educational Research Volume 7(2), Fall 2020

RESEARCH Open Access

Suggested Citation: Ata-Baran, A., & Yenilmez, K. (2020). Investigation of prospective mathematics

teachers’ conceptual and procedural knowledge of probability. Osmangazi Journal of Educational
Research, 7(2), 60-76.

Submitted: 09/09/2020 Revised: 12/11/2020 Accepted: 12/11/2020

Investigation of Prospective Mathematics Teachers’ Conceptual and

Procedural Knowledge of Probability

*Ayla Ata Baran®, **Kiirsat Yenilmez

Abstract. The purpose of this study is to investigate prospective mathematics teachers’ conceptual
and procedural knowledge of probability. For this purpose survey model was used. The study group
consisted of 100 prospective mathematics teachers who were studying in the third and fourth grades
of Primary Mathematics Education Program of a state university. Probability Achievement Test was
used to collect data related to the prospective mathematics teachers’ conceptual and procedural
knowledge of probability. Probability Achievement Test was consisted of two parts: Conceptual
Knowledge Test and Procedural Knowledge Test. In data analysis process, an answer key and a
rubric prepared by the researchers were used. As a result of the research, it was seen that the
procedural knowledge test performances of the prospective teachers were relatively higher than their
performance in conceptual knowledge test. However, it was observed that prospective teachers were
lack of conceptual and procedural knowledge. Again, the existence of a moderate and positive
relationship between the prospective teachers’ conceptual and procedural knowledge test
performances was revealed.

Keywords. Probability, conceptual knowledge, procedural knowledge, middle school prospective
mathematics teacher.

N

J

* Dr. Eskisehir Osmangazi University, Faculty of Education, Eskisehir, Turkey
e-mail: abaran@ogqu.edu.tr
** Prof. Dr. Eskisehir Osmangazi University, Faculty of Education, Eskisehir, Turkey

e-mail: kyenilmez@ogu.edu.tr

Note: This research was carried out within the scope of the master's thesis conducted by the first author under
the supervision of the second author.


https://orcid.org/0000-0001-7894-6910
https://orcid.org/0000-0001-6256-4686
mailto:abaran@ogu.edu.tr
mailto:kyenilmez@ogu.edu.tr

Ata Baran, A., Yenilmez, K. (2020) / Investigation of Prospective Mathematics Teachers’ Conceptual and Procedural Knowledge of
Probability

It is known that, today's mathematics education focuses on the ultimate goal of raising
mathematically literate individuals who are equipped with the knowledge required by the century and
who can use their knowledge to solve the problems they encounter in their daily life. Achievement of
this goal depends on students who are doing mathematics and learning by understanding. In this
context, mathematics teachers have a special importance due to the role they play in raising literate
individuals. Mathematics teachers need to be able to design learning environments in which students
engage in mathematics and understand what it means to do mathematics. Teachers can design such

environments only if they have certain competencies.

Although there are various classifications on teacher competencies in the literature, these
competencies are addressed by the Ministry of National Education (2017) under three headings as
professional knowledge, professional skills and attitude and values. Here, the professional knowledge
competency area includes the subject matter knowledge and pedagogical content knowledge that a
teacher should have. Subject matter knowledge refers to advanced theoretical, methodological and
factual knowledge. When the expression "theoretical, methodological and factual knowledge" is
examined specifically in mathematics, it can be mentioned about conceptual knowledge and
procedural knowledge. As a matter of fact, mathematical knowledge is addressed by most
mathematics educators in two different types of knowledge as conceptual knowledge and procedural
knowledge. Conceptual knowledge consists of knowledge of mathematical concepts and the
relationships the individual creates between these concepts depending on his/her existing knowledge.
Procedural knowledge, on the other hand, consists of two parts: one, the symbolic mathematical
language, and two, the “rules, algorithms or procedures used to solve mathematical tasks” (Hiebert
& Lefevre, 1986). Learning by understanding takes place as long as the conceptual and procedural
knowledge are integrated with each other (Olkun & Toluk-Ugar, 2004).

One of the subjects where significant difficulties are encountered in conceptual and procedural
understanding is probability. Probability is an area used when faced with various uncertainty.
Therefore, knowledge of probability helps individuals to make a decision on uncertain issues. The
main purpose of teaching probability is to enable learners to understand and explain probabilistic
processes and thus to support the development of probabilistic reasoning, which is a basic type of

mathematical reasoning.

When the literature is examined, there are many studies on subjects such as examining the

effects of teaching processes based on different teaching approaches on learners' achievement and
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attitudes about probability (e.g. Can, 2018; Cihan, 2017; Lagin, 2014; Okuyucu, 2019; Tiirker, 2020),
investigation of probabilistic knowledge and probabilistic reasoning levels of learners (e.g. Ata-Baran
& Yenilmez, 2013; Gokkurt-Ozdemir, 2017; Karaaslan & Ay, 2017; Kurt-Birel, 2017; Saribas, 2019)
and examining misconceptions about probability (e.g. Akbas & Gok, 2018; ilgiin, 2013; Safak, 2016).
As a result of these studies, it was revealed that understanding the subject of probability is quite
difficult for both students and pre-service teachers and that learners have misconceptions about this
subject. On the other hand, there are quite a few studies conducted with prospective mathematics
teachers that examine their conceptual and procedural knowledge of probability. One of these studies
which is conducted by Gokkurt-Ozdemir (2017) focused on the most confusing probability concepts
as mutually exclusive, non-mutually exclusive, dependent, and independent events. As a result of the
research, it was observed that the content knowledge of most of the prospective teachers was
inadequate and they confused these concepts. Similarly, in another study conducted by Kurt-Birel
(2017), it was aimed to examine subject matter knowledge of prospective mathematics teachers about
probability and the researcher concluded that the prospective teachers' procedural understanding
about basic probability concepts was higher and that their conceptual understanding needs to be
improved. Lastly, in the study conducted by Karaaslan and Ay (2017), it has been determined that
prospective mathematics teachers’ conceptual-procedural knowledge was not very balanced, and

their conceptual knowledge was less adequate than their procedural knowledge.

Overcoming the difficulties encountered in teaching probability and developing students’
probabilistic reasoning skills largely depend on teachers' subject matter knowledge of probability.
Therefore, teachers need to know the procedural and conceptual aspects of probability, as well as the
facilities that probabilistic reasoning will provide. In this context, the purpose of this study was to
investigate prospective mathematics teachers’ conceptual and procedural knowledge of probability.
In line with this general purpose of the research, answers to the questions presented below were

sought.

1. How is prospective mathematics teachers’ conceptual knowledge of probability?
2. How is prospective mathematics teachers’ procedural knowledge of probability?
3. How is the relationship between prospective mathematics teachers’ conceptual and

procedural knowledge, if any?
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Method

Research Model

In this study survey model was used for the purpose of examining prospective mathematics
teachers’ conceptual and procedural knowledge of probability. A survey is a research method used
for collecting data from a group to understand them well, to group them and to determine the

relationships between them (Neuman, 2007).
Study Group

The study group of the study consisted of a total of 100 prospective teachers who were studying
in the third and fourth grades of Primary Mathematics Education Program of a state university. The
reason for working with third and fourth grade prospective teachers was that they take the Statistics

and Probability course.
Data Collection

Probability Achievement Test (PAT) was used to collect data related to the prospective
mathematics teachers’ conceptual and procedural knowledge of probability. PAT was consisted of
two parts: Conceptual Knowledge Test (CKT) and Procedural Knowledge Test (PKT). Conceptual
and procedural knowledge tests were prepared in a way to measure all the objectives related to
probability in the Primary Education Mathematics Teaching Program. In this context, it was aimed
to include the questions in which conceptual or procedural knowledge was mainly activated during
the solution process. On the other hand, in order to have more detailed information, the questions in
the conceptual knowledge test were prepared as extended answer questions, while the questions in
the procedural knowledge test were prepared as short answer questions. The questions prepared for
the objective of "Explains an event and its probability of occurrence™ are presented in Figure 1 and

Figure 2 as examples of conceptual and procedural knowledge test questions.

A fair coin is tossed four times and each time the coin lands tails up. Which face is
more likely to get when tossed for the fifth time?

Choose the correct answer from the options given below.
[ 1t is more likely to get heads.
[ 1t is more likely to get tails.
[] The probability of flipping heads or tails is equal.

Explain your reasoning

Figure 1. Conceptual Knowledge Test Question.
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What is the probability of rolling a prime number on a dice?

Figure 2. Procedural Knowledge Test Question.

As can be seen, in the conceptual knowledge test question, the concept of representativeness
should be used mainly. In the solution process of the procedural knowledge test question probability

calculation knowledge is predominantly used.
Data Analysis

During the scoring phase of the data obtained from the Probability Achievement Test, an answer
key and a rubric which was prepared by the researchers were used. A rubric is considered as planning
what will be scored based on which criteria. Scoring for the questions in the conceptual knowledge

test is shown in Table 1.

Table 1.
Scoring of Conceptual Knowledge Test Questions

Level Explanation Assessment Criteria Score

Correct Answer - Generalizable

True, Complete and Clear Explanation 4
Correct (Very good) P
Explanation Acceptable, Close to Correct Answer - Correct
Complete, Mostly Open Exolanation 3
(Pretty good) P
- Correct Answer - Partially
Partially Correct Incorrect, Significant Gaps, Correct Explanation 2
. Not Too Clear (Need -
Explanation . Incorrect Answer - Partially
correction) . 1
Correct Explanation
Wrong, Most of them Correct Answer— Incorrect 1
Incorrect Missing, Not So Clear Explanation
Explanation (The answer must be done
. Incorrect Answer — Incorrect
again) . 0
Explanation
Correct Answer — No
. 1
NO Scorin Explanation
No Explanation g Incorrect Answer — No
(Not ready to answer yet) E . 0
xplanation
No Answer — No Explanation 0

While the highest score that can be obtained from the conceptual knowledge test is 152, the
lowest score is 0. After scoring, the performance of the prospective teachers with a total score between
0-50 was low, the performance of the prospective teachers between 51-100 was moderate, and the
performance of the prospective teachers who were between 101-152 was high. The scoring for the

questions in the procedural knowledge test is shown in Table 2.
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Table 2.
Scoring of Procedural Knowledge Test Questions
Level Explanation Assessment Criteria Score
Correct Solution True, Complete and Clear (Very Correct Result — Correct Solution 3
good) Incorrect Result— Correct Solution 2
Partiallv Correct Correct Result — Partially Correct 2
Solutioz Acceptable, Close to Complete,  Solution
Mostly Open (Pretty good) Incorrect Result — Partially 1
Correct Solution
Correct Result — Incorrect 1
Incorrect Solution Incorrect, Significant Gaps, Not  Solution
Too Clear (Need correction) Incorrect Result — Incorrect 0
Solution
NO Scorin Correct Result — No Solution 1
No Solution (Not read gto answer yet) Incorrect Result — No Solution 0
y y No Result — No Solution 0

While the highest score that can be obtained from the procedural knowledge test is 54, the

lowest score is 0. After scoring, the performance of the prospective teachers with a total score between

0-18 was low, the performance of the prospective teachers between 19-36 was moderate and the

performance of the prospective teachers between 37-54 was high. In addition, the frequencies and

percentage values of the total scores that the prospective teachers get from the tests were calculated.

Results

The findings of the research are described in detail below as findings related to conceptual

knowledge, findings related to procedural knowledge and findings related to the relationship between

conceptual and procedural knowledge.

Prospective Teachers’ Conceptual Knowledge of Probability

When the prospective teachers’ conceptual knowledge of probability was evaluated in general,

the results obtained are presented in Table 3.

Table 3.

Conceptual Knowledge Test Results

N

Min Max X

s.d.

Conceptual Knowledge Test 100

17,00 86,00 55,06

14,83

According to Table 3, prospective teachers’ average scores regarding CKT were determined as

55,06. This value indicated that prospective teachers were close to the lower limit of the moderate
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level in the context of conceptual knowledge. The distribution of prospective teachers according to
the conceptual knowledge levels is shown in Table 4.

Table 4.

Distribution by Levels
Levels Low Moderate High
f (%) 37 63 0

According to Table 4, it is noteworthy that there are no prospective teachers who can reach high
level despite the density of prospective teachers who are at the moderate level. This situation clearly
reflected the difficulty that prospective teachers had in answering the questions in CKT correctly by
using their conceptual knowledge and at the same time presenting explanations about their answers.
In the question related to basic probability terms, prospective teachers were expected to determine
the corresponding of the terms experiment, output, sample space, event, random selection and equally
likely outcomes in the problem situation. In this context, prospective teachers should use their
knowledge of the mathematical meanings of basic probability terms. The score distribution for this

question is presented in Table 5.

Table 5.

Score Distribution for Basic Probability Terms

0 1 2 3 4
Experiment 7 54 1 38 0
Output 13 70 7 10 0
Sample space 14 26 3 57 0
Event 20 58 0 22 0
Random selection 34 40 0 26 0
Equally likely outcomes 8 48 43 1 0

According to Table 5, it can be said that prospective teachers were more successful in
determining the corresponding of the terms of sample space and equally likely outcomes, compared
to the terms of experiment, output, event and random selection. As a matter of fact when the responses
of the prospective teachers were examined, it was seen that they confused the terms of event,
experiment and outcome with each other and used repetitive expressions. Some of the incorrect

answers to this question are presented in Figure 3.
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Term Expression corresponding to the term Term Expression corresponding to the term
Experiment Choosing a numbep.  2andomly Experiment A coed deown Apem he bag is pRIME
Output The {;mbob\"\i‘b Ahat he. numben is pa Output Tre numkee. weitten on e capd is prime.
Sample Space Numbees {aom d 1o 43 Sample Space A3 caeds

Event

Choosing 6 pumber- 2andomly

Event

d\oos‘-r\\g o caed foom 4ne bag

Random Selection

Whethee he pumben. s puime o2 not

Random Selection

Equally Likely
Outcomes

1

Equally Likely

Outcomes |

Figure 3. Examples of Responses with Incorrect Explanations.

In the question related to explaining an event and its probability of occurrence, it was expected
to evaluate the model in terms of its representativeness of the process of occurrence of events in a
coin tossing experiment. In this context, it was necessary to use the conceptual knowledge of
representativeness and interpret the probability of occurrence of the events of getting either head or
tail. When the distribution of scores regarding the question was examined, it was seen that almost all
of the prospective teachers (92 out of 100) marked the right option and could provide correct

explanations about the reason for their preference. An example answer is presented in Figure 4.

Getting tals fow +imes does not inceeose he peckobilly of
(getting Hails  when tossed Aor. the $ilih 4ame-. The- probability

s the some for every coin toss

Figure 4. Example of an Answer with Correct Explanation.

Another question reflecting the lack of conceptual knowledge of the prospective teachers was
the question which was prepared to explain the types of events (certain, impossible, complementary,
mutually exclusive, non- mutually exclusive, dependent, independent). In this question, the
prospective teachers were expected to use their knowledge of mathematical meanings of the event
types and thus explain each type of event briefly. Again, they were expected to provide a real-life

example for each type of event. The score distribution for this question is presented in Table 6.
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Table 6.
Score Distribution for The Question of Types of Events
Definition Example
0 1 2 3 4 0 1 2 3 4
Certain event 9 28 32 31 0 13 13 1 73 0
Impossible event 8 16 11 65 0 11 3 2 8 O
Complementary event 30 28 36 6 0 49 13 7 31 0
Mutually exclusive event 25 59 12 4 0 38 62 0 0 0
Non-mutually exclusive event 35 50 12 3 0 56 36 1 7 0
Dependent event 22 171 7 54 0 55 32 0 13 0
Independent event 22 23 8 47 0 57 13 0 30 O

According to Table 6, it is seen that there was no prospective teachers who get full score in the
definition of event types and giving real-life examples. However, the prospective teachers were more
successful in explaining the certain and impossible events and in providing a real-life example than
the rest of the event types. The types of events in which prospective teachers had the greatest difficulty
in explaining its mathematical meaning and presenting a real life example were mutually exclusive
and non- mutually exclusive events. Again, there were prospective teachers who thought that the
mutually exclusive event and the independent event were the same and similarly the non- mutually
exclusive event and the dependent event were the same. This situation revealed the prospective
teachers’ lack of knowledge that whether the mutually exclusive/non- mutually exclusive and
dependent/independent events are defined in the same sample space or not. Examples of answers with

incorrect explanations are presented in Figure 5.

Types of Event I Definition __’_E’M Definition Example
; "An event 4hot s likely | \When dhewoles fempeeotuee An event +had is likely
Certain event i . = s 10dL , dhe- wakee boils . io hoppen .
An evert that is unlitely deown 0 geen bol fwm An event thot is unlikely The prclockilid Of -V.dh@
i § Hue bolls ! s 2y
Impossible event As hoppen; o bog with ped ond Hue X e e,

# iz a corinuation O{‘ “The evenis of nolling &

Complementary event

o] ]

Mutually exclusive event

—

Tients thet dont offect each
cAhed,

“Theee age. 3ied and Hyeilow

kalls in 6 03, Whet is the pec o
of chogsing 2ed fiest and yellow secoad |

ili

Ewents that offect each othed

A Celn is Tossed and

drown.,
and

dhe. event,

dice ond  gethng heods .

independend  evends

hq)e.nden{ evenis

Non-mutually exclusiv,
event

O kall
- The prcbability 10 get Mnd;
l-g,llP i ;gl‘\o_\y AL i 4\

Figure 5. Examples of Answers with Incorrect Explanations.

Dependent event >

Independent event

T ]

>

In the question where prospective teachers were expected to interpret the probability of
occurrence of an event using their knowledge of geometry, their lack of conceptual knowledge was
once again clearly observed. This question was about the experiment of randomly throwing a box in

the shape of a rectangular prism which the relationship between length, width and height of the prism
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was known. Here it was needed to interpret the probability of occurrence of the events of appearing
either the surface numbered I, the surface numbered Il or the surface numbered Ill. When the
distribution of scores was examined, it was seen that almost half of the prospective teachers (54 out
of 100) marked the wrong option and made incomplete or incorrect explanations about the reason for
their preference. The answers clearly reflected the prospective teachers' lack of conceptual knowledge
about the definition of probability concept. Accordingly, it was observed that they did not have the
procedural knowledge of calculating the ratio of the total areas of each three different surfaces to the

whole surface area. Some answers with incorrect explanations are presented as examples in Figure 6.

[Z\ The probability of appearing the surface numbered I, the surface numbered IT or the surface
numbered III is equal
Explain your reasoning.
Because ;. dhege.. aee.. equal...aumbers. .of... a’.ve.n X Y .2..volues JTheee..are
wo... 2y.. surfaces. , . Awa. 2y . swefaces. .and..Awo..x2.. suedaces. [The.. probobilily

[X] The probability of appearing the surface numbered I, the surface numbered II or the surface
numbered III is equal
Explain your reasoning.
DO, doe.s...no‘i....deperz{,on..eclae...!en%:lks...'.The..pe.cbabil'giy..:ﬂnah.ay ...........
o of. e Aheee... suedaces. . will..oppeaR...is. AL B

.....................................
..........................................................................

The probability of appearing the surface numbered I, the surface numbered II or the surface
numbered III is equal

Explain your reasoning.

.In.qack.,. when. T iest.. \eoked ..at i}, 3. thqughd.. sueface...numbered. 0.
... WS ...moze....likely...do...oppeae.....towever., . probabilty... does...aok...o e
af:fec{%e.lenaﬁssc{:‘ﬁ\e.suv.{aw& ................................................

Figure 6. Examples of Answers with Incorrect Explanations.

Finally, in the question about probability types (theoretical, experimental, subjective), the
prospective teachers were expected to use their knowledge of mathematical meanings of the
probability types and thus explain each type of probability briefly. Again, they were expected to
provide a real-life example for each type of probability. The score distribution for this question is

presented in Table 7.
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Table 7.
Score Distribution for The Question of Types of Probability

Definition Example
Q. 1 2 3 0 1 2 3
6 15 2 16

4
Theoretical Probability 38 47 8 7 0
Experimental Probability 39 23 18 20 0

o O O~

ol

Subjective Probability 44 13 14 29 0 62 10 23
=

According to Table 7, some of the prospective teachers (averag\e/40 prospective teachers) could
not explain the mathematical meaning of probability types, while some of them made erroneous and
inadequate definitions. Again, it was observed that most of the prospective teachers (on average 60
prospective teachers) had difficulty in providing a real-life example of probability types. This
situation reflected their lack of conceptual knowledge about theoretical, experimental and subjective

probability.
Prospective Teachers’ Procedural Knowledge of Probability

When the prospective teachers’ procedural knowledge of probability was evaluated in general,

the results obtained are presented in Table 8.

Table 8.
Procedural Knowledge Test Results
N Min Max X s.d.
Procedural Knowledge Test 100 13,00 45,00 31,47 6,74

According to Table 8, prospective teachers were at around the upper limit of the moderate level.
The distribution of prospective teachers according to the procedural knowledge levels is shown in
Table 9.

Table 9.

Distribution by Levels
Levels Low Moderate High
f (%) 2 75 23

According to Table 9, although there is a density of prospective teachers who are at the
moderate level, it is seen that there are also prospective teachers who can reach high level and there
are very few prospective teachers who are at the low level. This situation clearly reflected that
prospective teachers were relatively successful in carrying out the solution process correctly and

reaching the correct mathematical result by making the necessary mathematical calculations.
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In the question about explaining an event and its probability of occurrence, prospective teachers
were expected to calculate the probability of getting a prime number in a dice rolling experiment.
Here, when the distribution of scores was examined, it was seen that almost all of the prospective
teachers (95 out of 100) could accurately calculate the probability of occurrence of the event of getting
a prime number. Another question reflecting the successful performance of prospective teachers was
related to calculating the probability of occurrence of a certain event and an impossible event. Most
of the prospective teachers (83 out of 100), who are known to be relatively more successful in
explaining the mathematical meaning of an event, were performed successfully in making
mathematical calculations. Similarly, almost all of the prospective teachers (98 out of 100) reflected
that they had the knowledge that the sum of the probabilities of an event and its complement is always
equal to 1. On the other hand, most of the prospective teachers (76 out of 100) performed quite
successfully in calculating probability of occurrence of mutually exclusive event and non-mutually
exclusive event, despite the difficulty they had in explaining the mathematical meanings of them.
Here, it is noteworthy that the mathematical calculations performed in most of the incorrect solutions
was related to the probability of occurrence of independent events. In other words, some of the
prospective teachers erroneously considered that mutually exclusive events are independent. In the
question prepared for calculating the probability of occurrence of a dependent event, again, it was
seen that majority of the prospective teachers (79 out of 100) could make mathematical calculations.
That is they could correctly calculate the probability of the two balls drawn is blue in the experiment

of drawing two balls from a bag provided that they are not replaced.

In the question where prospective teachers were expected to calculate the probability of
occurrence of an event using their knowledge of geometry, it was observed that the prospective
teachers had difficulties in making calculations in parallel with their lack of conceptual knowledge.
Here it was expected to calculate the probability of occurrence of the event of appearing the surface
numbered I11 in the experiment of randomly throwing a box in the shape of rectangular prism which
the length, width and height of the prism was known. Here, more than half of the prospective teachers
(68 out of 100) thought that the probability of appearing the surface numbered 111 would be found by
the ratio of the number of surfaces numbered 111 (2) to the number of all surfaces (6). Thus, the
prospective teachers clearly reflected that they did not have the procedural knowledge that the
probability will be found by the ratio of the total area of surfaces numbered Il to the whole surface

area. An example of an incorrect answer is provided in Figure 7.
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The ?wbabaliig af appeaeing the
.‘L

pc
sueface numbeged AL S S

Figure 7. An Example of Incorrect Answer.

Finally, the question of probability types (theoretical, experimental, subjective) is about the
experiment of spinning a spinner which has six equal sectors colored red, yellow, green, blue and
purple. Here, it was expected to find the theoretical and experimental probability of the event of
spinning red. For this the number of the sectors of any color should be taken into account. However,
it was observed that more than half of the prospective teachers (69 out of 100) could not find the
theoretical and experimental probability correctly. The answers of the prospective teachers revealed
that they perceived the theoretical and experimental probability as complements of each other (i.e.
the sum of the theoretical probability and experimental probability is equal to 1). And it was found
that they ignored that the theoretical probability was calculated independently from the number of

experiments performed. Some examples of incorrect answers are presented in Figure 8.

Theoeetical Paokability @ We don't know 4he peobobility theorctically:

ExPeﬂmemal ?Mbabi\@; (L
100 20

Theooetical Poobabilty: 12
100

Expeaimental Packobilily: f;_

Figure 8. Examples with Incorrect Answers.

The Relationship Between Prospective Teachers' Conceptual and Procedural Knowledge of
Probability

Whether there is a relationship between prospective teachers' conceptual and procedural
knowledge of probability was examined with the Pearson Product Moment Correlation Analysis and

the results are presented in Table 10.
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Table 10.
The Relationship Between Conceptual and Procedural Knowledge of Probability
N r p
Conceptual Knowledge-Procedural Knowledge 100 0.358 <0.001

A correlation coefficient between 0.00-0.30 is defined as "low correlation”, between 0.30-0.70
"moderate correlation” and 0.70-1.00 as "high correlation" (Biiylikoztiirk, 2010). Accordingly, it can
be said that (although very close to the lower limit) there is a moderate and positive relationship

between the conceptual and procedural knowledge of the prospective teachers.

Discussion and Conclusion

Considering the importance of the development of probabilistic reasoning and the role of
mathematics teachers' subject matter knowledge in supporting students’ probabilistic reasoning, in
this study it was aimed to examine prospective mathematics teachers’ conceptual and procedural
knowledge of probability. Within the scope of this study the performance of 100 prospective teachers
was examined by using conceptual and procedural knowledge test questions about probability. Thus,
it has been studied to determine how the prospective teachers use their conceptual and procedural
knowledge and the difficulties they had in problem solving process. In this context, it has been
revealed that prospective teachers were lack of conceptual knowledge about the mathematical
meanings of basic probability terms, types of event and types of probability. For instance, it was
observed that most of the prospective teachers could not provide mathematically meaningful
explanations about mutually exclusive-non-mutually exclusive and dependent-independent events.
Similarly, in the question item which required explaining the mathematical meanings of types of
probability and presenting a daily life example, the low performance of the prospective teachers was
noteworthy. In this context, the low achievement observed in conceptual knowledge test questions
showed that prospective teachers underperformed. On the other hand, it has been observed that
prospective teachers were relatively more successful in solving the procedural knowledge test
questions. That is, prospective teachers were generally able to do necessary mathematical calculations
for the probability of an event of occurrence. For instance, unlike the difficulties they had in
calculating the probability of occurrence of mutually exclusive and non-mutually exclusive events
and explaining the mathematical meanings of these events, the prospective teachers were able to do
calculations. These results obtained in this study regarding prospective teachers' conceptual and
procedural knowledge of probability is in line with the research results that pre-service teachers’ lack

of conceptual knowledge related to probability and that their procedural knowledge is relatively good
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(Karaaslan & Ay, 2017; Kurt-Birel, 2017; Gokkurt-Ozdemir, 2017). As is known, prospective
teachers will be responsible for supporting middle school students’ probabilistic reasoning and they
are expected to make their teaching in this direction. However, the prospective teachers failed to show
the expected performance in solving conceptual and procedural knowledge test questions due to the
lack of knowledge they are responsible for developing in students. Therefore, this study calls into
question the performance of prospective teachers in raising individuals with advanced probabilistic
reasoning skills. Here, a suggestion of conducting studies to support pre-service teachers’ conceptual
knowledge of probability can be offered. For instance, learning environments in which real life
situations are addressed can be designed for learners. Similar studies can be carried out with pre-
service teachers who take the Probability and Statistics Teaching course in the primary mathematics
education undergraduate program, and both subject matter knowledge and pedagogical content

knowledge can be examined in detail.

On the other hand, the correlation coefficient was calculated as 0.358 as a result of the
quantitative analysis carried out in order to examine the relationship between the conceptual and
procedural knowledge test performances of prospective teachers. Although this value is very close to
the low correlation score range (0.00-0.30), it indicates the existence of a moderate and positive
relationship. In this way, the need arises for studies that examine the relationship between pre-service
teachers' conceptual and procedural knowledge of probability qualitatively.
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