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Abstract. In this research, life studies and social studies course curricula were analyzed according 

to the sustainability goals of the United Nations Development Program (2016). The research was 

carried out with the qualitative research method. The research group is the 2018 life studies 

curriculum and primary school social studies curriculum. The data were accessed using the 

"document review" technique. Descriptive analysis was used in the analysis of the data. According 

to the findings, it is the principle of “gapped health and wellbeing, responsible production and 

consumption” of the sustainability goals that the outcomes of the life studies and social studies 

course curriculum are the most. It has been determined that the number of outcomes related to goals 

such as "quality education, gender inequality" in both curriculums is low. The life studies and social 

studies course aims “to develop the individual’s life skills and to support him/her to be a good and 

responsible citizen. In this context, the results of the research showed that both courses were partially 

compatible and indirectly related to the UNSO (2016) objectives. 
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“Sustainability” is a concept that comes from the Latin word “sustinere” and “to continue, to 

continue, to exist” in English (Redclift, 2005). The concept of sustainability “has very wide-ranging 

content. It is seen that sustainability was first mentioned in the "World Nature Charter" document 

approved by the World Nature Conservation Union in 1982, following its current meaning and 

purpose (Ruiz-Mallén & Heras, 2020). 

While the concept was initially used in life practice to guarantee the supply of natural life and 

vital resources, to draw attention to nature and environmental problems, and to raise awareness of 

these problems and their solutions, while sustainability today, along with rapid changes and 

developments in the rapidly developing science and technology and dynamic world, "economic, 

social, natural (environmental) dimension." It was stated in the Rio Summit report (UNESCO, 2012) 

that sustainable education should be included at all levels of education, and that people's attitudes, 

beliefs, and behaviors should be shaped to promote a sustainable lifestyle and thinking (Kahriman 

Pamuk & Olgan, 2020). Various disciplines such as sociology, economics, and geography can be 

used to study the economic, social, and environmental objectives of sustainable development. Due to 

the inclusion of subjects such as geography, history, economy, sociology, anthropology, psychology, 

philosophy, politics, and citizenship in the social studies course, it is considered an important subject 

(Kaya & Tomal, 2011). 

Gadotti (2010) described that sustainability represents a better idea and that it is a concept that 

includes the individual's living dynamically and in harmony with the environment and differences in 

the environment. The expansion of the scope of sustainability over time has also been instrumental 

in taking concrete steps for the idea of “sustainable development”. In 2015, the "sustainable 

development goals called our transforming world" were determined by the "United Nations". These 

principles, which included a total of 17 goals, are shown in Figure 1. 
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Figure 1. United Nations 2030 Sustainable Development Goals (UNDP, 2016). 

As seen in Figure 1, priority will be given to efforts to end hunger across the world with the 

goals of "end poverty and hunger"; Raising awareness, and protecting every individual outcomes 

disease used by harmful chemicals and air, water, and soil pollution until 2030 with the aim of 

"healthy and quality life"; With the goal of “quality education”, the knowledge needed by all students 

to advance sustainable development through education for sustainable development and sustainable 

lifestyles, human rights, gender equality, promoting a culture of peace and non-violence, world 

citizenship and recognition of the contribution of cultural diversity and culture to sustainable 

development, and the outcomes of skills, creating and developing educational opportunities sensitive 

to children, the disabled, and gender equality, and creating safe, non-violent, inclusive, and effective 

learning environments for all; Defending women and girls everywhere from discrimination, aiming 

to eliminate gender inequality; To reduce inequalities, it is adopted as a principle that respects 

differences, eliminates languages, religions, races, genders, and ethnicities, and builds a livable world 

(UNDP, 2016). 

Education plays a key role in achieving the purpose of sustainability principles or goals. In 

addition, while sustainable development focuses on the sustainable welfare of societies, it does this 

in the widest, fastest, and most formal way with educational cooperation. According to UNECE 

(2005), the development of knowledge, skills, values, and attitudes of individuals with an innovative 

perspective on life through education will pave the way for the formation of sustainable societies. 

In this context, it is necessary for all stakeholders who live in an integrated system for 

sustainable development to create awareness toward a common goal. Furthermore, sustainability was 
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traditionally viewed as an intensification of studies focusing on "environment and economy", while 

"social-human" structures were lagging (Gökmen, Solak & Ekici, 2019). The holistic and 

interdisciplinary feature of sustainable development education reveals the importance of social 

science-based courses. The objectives of the courses based on sites are to provide children with the 

knowledge, skills, values, and attitudes that are compatible with their own and social lives and can 

improve their quality of life. In this context, the "life studies" lesson, which is a social studies lesson 

in which the child receives holistic and interdisciplinary knowledge at the primary school level, and 

the "social studies" lesson guides the socialization of children from the 4th grade of primary school, 

the concepts of "sustainable" are introduced to individuals in their own lives and social life for 

sustainable development. These are the courses that directly or indirectly contain the necessary 

qualified information and activities. In this direction, the fact that life studies and social studies 

courses are "holistic and interdisciplinary", and has a broad perspective on "individual, nature, 

society, values, skills and competencies" necessitated examining their relationship with sustainable 

development goals. When the literature (Arslan & Yağmur, 2022; Demir, 2023; İşler, 2023) is 

examined, the studies in which the outcomes of the "social studies, geography, science, visual arts" 

courses at primary and secondary school levels are examined in terms of sustainable development 

(Bulut Çakmak, 2015; Demirbaş, 2011; Kayan & Tomal, 2011; Köksal, 2016; Mamur & Köksal, 

2016; Özcan & Koştur, 2019; Teksöz, 2014; Yalçın, 2022). According to this study, the outcomes of 

"life studies and social studies" courses are focused on within the framework of sustainable 

development. In contrast to previous studies, the study analyzed social studies and life studies 

teaching programs, examining what is included in sustainability concepts and their development in 

social studies lessons. In a social studies lesson, children are taught basic information before 

proceeding to a social studies lesson. In this respect, we hoped that the results will contribute to the 

disciplines of life studies and social studies since the study is an original evaluation that will be made 

through life studies and social studies courses. Based on these considerations, the purpose of this 

research is to examine the outcomes of 2018 life studies and primary school 4th-grade social studies 

curricula in the context of "Sustainable Development Goals" determined by UNDP (2016). The sub-

objectives of the research are listed as follows: 

1. What are the outcomes related to the sustainable development goals in the 2018 Life studies 

curriculum? 

2. What are the outcomes related to the sustainable development goals in the 2018 Social 

Studies (4th grade) curriculum? 
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Method 

The research was conducted using the basic qualitative research method. Qualitative research 

is obliged to present events and facts without distorting reality; events and phenomena are not 

detached from their reality or context, and they are tried to be preserved as they were formed (Miles 

& Huberman, 1994). 

Data Sources 

The data sources of the research are primary school (1, 2, 3rd grade) Life Studies and Primary 

School 4th grade Social Studies program (MEB, 2018). In the selection of the data sources of the 

research, the "social-human" field of the concept of sustainable development was focused on, and for 

this purpose, the "purposive sampling" method was preferred in the selection of the data sources. 

The units and themes of the data sources are as follows: 

Life Studies curriculum (1,2 and 3rd grade) 

 Life in Our School 

 Life in Our House 

 Safe Life 

 Life in Our Country 

 Life in Nature 

Social Studies curriculum for 4th Grade 

 Individual and Society 

 Culture and Heritage 

 People, Places and Environments 

 Science, Technology and Society 

 Production, Distribution and Consumption 

 Active Citizenship 

 Global Connections 
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Data Collection Tools  

The data of the research were collected by document analysis technique. Document review is a 

systematic process used to examine or evaluate documents prepared in printed or electronic media 

(Bowen, 2009).  

The data collection stages are as follows; 

1. First, the life studies and social studies curriculums were accessed from the official 

website of the Ministry of National Education of the Republic of Turkey, which is 

presented in print and electronically. 

2. Secondly, the 17 sustainable development goals determined by the United Nations 

Development Program (2016) were accessed from the official website 

https://turkiye.un.org/tr/sdgs. 

3. The outcomes were examined according to the UNDP goals (2016). 

Data Analysis 

The data of the research were analyzed by descriptive and content analysis methods. In the 

content analysis, the 'coding according to predetermined concepts' suggested by Strauss and Corbin 

(1990) was preferred, and the relevant outcomes were divided into codes and themes in line with the 

determined criteria. While performing data analysis, UNDP (2016) sustainable development goals 

were taken as criteria. 

1. Firstly, the analysis started with the life studies curriculum. UNDP (2016) 

sustainable development goals content has been transferred to an excel file as in  

Figure 1. 

https://turkiye.un.org/tr/sdgs
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Figure 2. Data Analysis Contents. 

2. Then, the outcomes of the life studies curriculum were listed in order of the unit, 

and the "goals and outcomes" that could be related and serve the same purpose 

were matched. For example, according to the UNDP (2016) principles, the 

"responsible production and consumption" target content is "LS.2.1.6. The 

outcomes of "Takes care in using school resources and belongings" is matched. 

The same analysis was made in the social studies curriculum and the results of the 

analyses were presented as a frequency table. 

 

   Validity and Reliability 

 Regarding the reliability of this study, Miles and Huberman's (1994) "encoder reliability 

formula (Reliability = Consensus / (Agreement + Disagreement)) was used. The research was 

conducted with the help of a social studies teacher who completed his PhD in a public school. The 

reliability between the encoder and researchers for the first sub-goal of the study was (Reliability= 

47/(47+5)= 0.90).The encoder for the second sub-goal of the study" was used, and the reliability 

among researchers was. According to Miles and Huberman (1994), the research is considered reliable 

when the reliability agreement is 70% or higher. 
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Results 

Sustainable Development in Life Studies Curriculum Outcomes 

The outcomes related to the sustainable development goals in the life studies course curriculum 

are shown in Table 1. 

Table 1. 

 Life Studies Course Curriculum 

 “Sustainable Development Principles” Outcomes No f 

1 “No Poverty” LS.2.2.6. Investigates the contribution of the 

economical use of resources at home to the family 

budget. 

LS.2.1.11. At school, he spends his money 

consciously in line with his needs. 

LS.3.2.8. While meeting his wishes and needs, he 

takes care to protect his own and his family's 

budget. 

3 

2 “Zero Hunger” LS.2.2.7. He is sensitive to people around him 

who need help. 

LS.3.5.7. Participates in social responsibility 

projects for the problems of people from different 

cultures living in our country. 

LS.3.1.7. Will be willing to participate in social 

assistance and solidarity activities at school. 

3 

3 “Good Health and Well-being” LS.1.3.1. He regularly takes care of himself. 

LS.1.3.2. He realizes the precautions he should 

take to protect his health. 

LS.1.3.3. He chooses foods and drinks that are 

beneficial for his health. 

LS.1.3.4. It is fed following the meals and 

balanced throughout the day. 

LS.1.3.5. He prepares food for himself, observing 

the rules of cleanliness. 

LS.1.3.7. While using mass media, he takes care to 

protect his physical health. 

Realizes the relationship between healthy growth 

and development and personal care, sports, sleep, 

and nutrition. 

15 

http://www.un.org/development/desa/disabilities/envision2030-goal2.html
http://www.un.org/development/desa/disabilities/envision2030-goal3.html
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LS.2.3.2. Prepares a list of meals suitable for a 

balanced diet 

LS.2.3.6. Realizes the effects of seasonal fruit and 

vegetable consumption on human health. 

LS.3.6.2. Researches the growing conditions of 

fruits and vegetables. 

LS.2.3.7. Chooses clothes suitable for seasonal 

conditions. 

LS.1.1.8. Develops the habit of using the toilet and 

cleaning. 

LS.2.3.4. Explain the necessity of cleaning for a 

healthy life. 

LS.3.3.5. To protect the health of himself and the 

community, he obeys the rules of cleanliness and 

hygiene in common areas. 

LS.3.3.3. It is fed seasonal foods to maintain its 

health. 

LS.3.3.4. Adequate and balanced nutrition is 

required to maintain health. 

4 “Quality Education” LS.3.1.6. Recognizes the individual and social 

contributions of the school. 
1 

5  “Gender Equality”  - 

6 “ Clean Water and Sanitation”  - 

7 “Affordable and Clean Energy”  - 

8 “Decent Work and Economic Growth”  - 

9 “ Industry, Innovation, and Infrastructure”  - 

10  “Reduced Inequality” LS.1.5.4. In our country, he realizes that he lives 

together with people from different cultures. 

LS.1.1.2. Distinguish the similarities and 

differences between himself and his peers. 

LS.2.1.2. Respects individual differences. 

LS.2.5.7. It respects the lifestyles and habits of 

people from different cultures living in our 

country. 

LS.3.1.8. Expresses their wishes and needs 

regarding the school in a democratic way in the 

school environment. 

5 

*f: Frequency  

http://www.un.org/development/desa/disabilities/envision2030-goal4.html
http://www.un.org/development/desa/disabilities/envision2030-goal5.html
http://www.un.org/development/desa/disabilities/envision2030-goal6.html
http://www.un.org/development/desa/disabilities/envision2030-goal7.html
http://www.un.org/development/desa/disabilities/envision2030-goal8.html
http://www.un.org/development/desa/disabilities/envision2030-goal9.html
http://www.un.org/development/desa/disabilities/envision2030-goal10.html
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As seen in Table 1, the order of the outcomes related to the "sustainable development goals" in 

the 1st, 2nd, and 3rd-grade outcomes of the life studies curriculum is as follows: It is seen that the 

outcomes are mostly related to the goal of “health and quality life” (f=15). It is followed, in 

descending order, by “responsible production and consumption” (f=12); “climate action” (f=7) goals; 

“life on land, reducing inequalities (f=5); “no poverty, end hunger” (f=3); “quality education” (f=1). 

In Figure 3, 4, and 5; sample activities that include the outcomes of the Sustainability 

Development Goals from the Life studies textbooks are given. 

 

 

 

 

Figure 3. Primary School 3rd-Grade Life Studies Textbook (Çelikbaş, Gürel, & Özcan, 2018, p. 78). 

 

As seen in Figure 3, there is content related to more than one topic at the event "sustainable 

development" principle. It is clear that this event, regarding the conscious use of resources and the 

importance of cleanliness, is related to the goals under the headings of "Good Health and well-being, 

sustainable societies" according to the UNDP (2016) goals. 

 

Personel Care 

I use water sparingly 

while taking a bath. 

I don't waste water on 

the toilet. 

When brushing my 

teeth, I use enough 

toothpaste. 

When I wash my 

hands, I don't waste 

water 
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Figure 4. Primary School 3rd-Grade Life Studies Textbook (Çelikbaş et al., 2018, p. 87). 

 

As seen in Figure 4, the activity is related to the goal of “Good health and well-being" based on 

environmental awareness and responsibility values. 

 

 

 

Figure 5. Primary School 3rd-Grade Life Studies Textbook (Çelikbaş et al., 2018, p. 59). 

 

In Figure 5, the activity includes information about “saving” and efficient and conscious use of 

resources. It can be stated that the event is related to the principle of “responsible production, 

consumption and no poverty”, one of the UNDP (2016) goals. 

Compare the correct and incorrect 

behaviors by examining the 

images below. What are our 

responsibilities to keep our 

classroom clean? 

We can find meals that our 

mother can make with stale 

bread to avoid wasting bread 

at home… 
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Figure 6. Primary School 2nd-Grade Life Studies Textbook (Dokumacı, Özdemir-Gök, and 

Dokumacı, 2018, p. 201). 

In Figure 6, there is a trip event in which the production activities in our country are reflected 

on-site. It can be stated that the event is related to the principle of “responsible production, 

consumption and no poverty” from the UNDP (2016) goals. 

Sustainable Development in Social Studies Curriculum Outcomes 

The outcomes related to the sustainable development goals in the social studies course 

curriculum are shown in Table 2. 

Table 2.  

Social Studies Course Curriculum 

 “Sustainable Development Principles” Outcomes No f 

1 “No Poverty” SS.4.5.4. Creates a sample budget of its own. 

SS.4.5.5. It uses the resources around it without 

wasting them. 

2 

2 “Zero Hunger” - - 

3  “Gender Equality” - - 

4  “Clean Water and Sanitation” - - 

5 “Affordable and Clean Energy” - - 

6 “Decent Work and Economic Growth” - - 

7  “Industry, Innovation and 

Infrastructure” 

- - 

8  “Gender Equality” - - 

Research the production 

activities located near you. 

Plan a trip with your 

teacher. 

What production activities 

are there in your 

neighborhood? Please mark 

it. 

http://www.un.org/development/desa/disabilities/envision2030-goal2.html
http://www.un.org/development/desa/disabilities/envision2030-goal5.html
http://www.un.org/development/desa/disabilities/envision2030-goal6.html
http://www.un.org/development/desa/disabilities/envision2030-goal7.html
http://www.un.org/development/desa/disabilities/envision2030-goal8.html
http://www.un.org/development/desa/disabilities/envision2030-goal9.html
http://www.un.org/development/desa/disabilities/envision2030-goal9.html
http://www.un.org/development/desa/disabilities/envision2030-goal5.html
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9  “Clean Water and Sanitation” - - 

10 “Reduced Inequality” SS.4.1.4. He puts himself in the shoes of other 

individuals with different characteristics. 

SS.4.1.5. Respect the different characteristics of 

other individuals. 

SS.4.7.3. Compares the cultural elements of 

different countries with the cultural elements of our 

country. 

SS.4.7.4. Respect different cultures. 

4 

11  “Responsible Consumption and 

Production” 

SS.4.3.6. Makes necessary preparations for natural 

disasters. 

SS.4.6.1. He gives examples of the rights he has as 

a child. 

SS.4.6.4. Explain the relationship between the 

independence of his country and individual freedom 

3 

12  “Climate Action” SS.4.4.5. Uses technological products without 

harming himself, others, and nature. 

SS.4.5.2. Recognizes the main economic activities 

in his family and close environment. 

SS.4.5.1. Makes conscious choices between the two 

by distinguishing between wants and needs. 

SS.4.5.3. Exhibits conscious consumer behavior as 

a responsible individual. 

4 

13 “Life Below Water” SS.4.3.4. Observing the weather events occurring 

around him, he transfers his findings to illustrated 

graphics. 

SS.4.3.6. Makes necessary preparations for natural 

disasters. 

2 

14 “Life on Land” - - 

15 “Peace and Justice Strong Institutions” SS.4.3.3. Distinguish the natural and human 

elements in the living environment. 

1 

16  “Partnerships to achieve the Goal” - - 

17 “ Responsible Consumption and 

Production” 

- - 

*f: Frequency  

http://www.un.org/development/desa/disabilities/envision2030-goal6.html
http://www.un.org/development/desa/disabilities/envision2030-goal12.html
http://www.un.org/development/desa/disabilities/envision2030-goal12.html
http://www.un.org/development/desa/disabilities/envision2030-goal13.html
http://www.un.org/development/desa/disabilities/envision2030-goal14.html
http://www.un.org/development/desa/disabilities/envision2030-goal15.html
http://www.un.org/development/desa/disabilities/envision2030-goal16.html
http://www.un.org/development/desa/disabilities/envision2030-goal17.html
http://www.un.org/development/desa/disabilities/envision2030-goal12.html
http://www.un.org/development/desa/disabilities/envision2030-goal12.html
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As seen in Table 2, in the case of primary school 4th grade Social Studies curriculum outcomes 

being related to sustainable development goals, the outcomes related to the goals of "responsible 

production and consumption and reducing inequalities" (f=4) come first. It was followed by the 

outcomes of “sustainable cities and societies” (f=3), respectively. It was ranked last concerning the 

goals of “end poverty and climate action (f=2) and “life on land” (f=1). In Figure 7, 8, and 9; sample 

activities that include outcomes related to sustainable development goals from social studies 

textbooks are given. 

 

Figure 7. Primary School 4th-Grade Social Studies Textbook (Tüysüz, 2018, p. 30). 

 

In the activity shown in Figure 7, various definitions of the value of "respect for differences" 

were made and the students were asked to continue. This event coincides with the UNDP (2016) 

“reducing inequalities” goals. 

 

 

 

 

Figure 8. Primary School 4th-Grade Social Studies Textbook (Tüysüz, 2018, p. 86). 

Different definitions of 

respect for differences 

are given below. Make 

two definitions about 

respect for differences 

and write them in the 

blanks. 

What else do you think could 

be in the earthquake kit? 
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As seen in Figure 8, the activity is aimed at preparing earthquake bags. The students are asked 

what should be in the earthquake kit and what could be things that are not needed. It can be stated 

that the event is related to the UNDP (2016) “sustainable cities and societies” goal. 

 

Figure 9. Primary School 4th-Grade Social Studies Textbook (Tüysüz, 2018, p. 114). 

 

As seen in Figure 9, the negative situations that may arise from the use of efficiency technology 

outside its purpose are explained. Particular attention was paid to the harm it can cause to humans 

and nature. In this respect, it is clear that the event is in line with the UNDP (2016) “responsible 

production and consumption” goals. 

Discussion and Conclusion 

In this research, the relationship with the UN sustainability goals was analyzed based on the 

outcomes of life studies and social studies courses. The first findings of the study indicate that the 

outcomes of the life studies course are quantitatively higher with the sustainable development goals 

than the outcomes of the 4th-grade social studies course. This finding reached in the study may be 

because the study is parallel with the quantity of the sample group. Because life studies course is 

given in the 1st, 2nd and 3rd class; in the social studies course, only the outcomes of the 4th grade were 

analyzed. In addition to this, it was observed that there are outcomes that are indirectly related to 

sustainable development goals in life studies course outcomes. In addition, it was observed that the 

outcomes compatible with the sustainability "responsible production and consumption" goals in the 

life studies course curriculum were the most. However, it has been observed that there is no direct or 

indirect gain related to goals such as “gender inequality, decent work, and economic growth”. This 

Let's use it without harm 

A person who says that we can 

harm ourselves, our 

environment and nature while 

using technology products can 

give an example of this 

statement as evidence? 



Bekiroğlu, D., Ütkür-Güllühan, N. (2023) / Investigation of Life Studies and Social Studies Curriculum in the Context of Sustainable 

Development Goals 

 

42 

 

finding of the research supports the results obtained from the study of Dinçol-Özgür (2020), which 

evaluated primary education programs according to the UN 2030 goals.  

Findings related to the second sub-purpose of the study, it has been determined that the 

outcomes related to the objectives of "responsible production and consumption and reducing 

inequalities", such as the results achieved in the life studies lesson, are in the first place in the primary 

school 4th-grade social studies lesson outcomes. This finding of the study coincides with the findings 

of Kaya and Tomal (2011) in their study. However, while there are outcomes related to the goal of 

"reducing inequalities", no outcomes have been found regarding the principle of "gender inequality". 

In addition, the social studies course is goal-based by its nature. When evaluated in this context, the 

results of the research show that primary school 4th-grade social studies outcomes are partially 

indirectly related to the UN sustainability goals, but directly or indirectly supporting objectives such 

as "quality education, decent work, and economic growth, peace, justice, and strong institutions"can 

be stated as necessary. When evaluated in this context, life studies and social studies courses can be 

considered as courses that should address sustainability goals in a “social dimension”. 

It is essential that these courses, which have the aim of "raising responsible and good citizens" 

as their main objectives, convey the activities that support the social dimension of sustainability goals 

to the students. This social dimension, of course, becomes active with how social and life studies 

lessons are integrated into the classroom rather than the curriculum. According to the examples given 

from the textbooks to support the findings of this research, life studies and social studies lessons were 

reflected in activities such as sustainable development goals in the curriculum. Ellien et al. (2018) 

stated in their studies that practices are more effective in integrating sustainable topics and ways of 

thinking into the classroom and in realizing their sustainability goals. In literature studies (Arslan & 

Yağmur, 2022; Demir, 2023; İşler, 2023) it was found that teachers are not sufficiently 

knowledgeable about sustainability. Teachers should be trained about this issue since they implement 

the curriculum. 

Recommendations 

In this study, the outcomes of life studies and social studies courses, the main objectives of 

which are "to give students life skills" and "to raise good citizens", were examined in terms of UN 

sustainable development goals. The limitation of the research is the data obtained from the primary 

school life science and primary school 4th grade social studies curriculum outputs. Based on these 

limitations, it can be said that the life studies and social studies course curricula that adopt an 
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interdisciplinary teaching approach are partially compatible with the sustainability goals, based on 

the overall research. In light of the results of the research, it has been suggested to curriculum 

developers that the outcomes can be presented about more than one goal and that sustainability as an 

interdisciplinary education can be transferred to the students in a richer way.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Bekiroğlu, D., Ütkür-Güllühan, N. (2023) / Investigation of Life Studies and Social Studies Curriculum in the Context of Sustainable 

Development Goals 

 

44 

 

 

 

About Authors 

 

First Author:  Derya Bekiroğlu completed her undergraduate degree in Early Childhood 

Education. She completed her master's degree in Primary School Education at Istanbul 

University Cerrahpaşa and continues her doctorate in Primary School Education at the same 

university. 

Second Author: Nur Ütkür-Güllühan completed her undergraduate education at Uludağ 

University Elementary Teaching Department, Primary School Teaching between 2005-2009 

and her master's degree at Istanbul University between 2009-2012 in the same field. Between 

2011-2020, she worked as a research assistant at Istanbul University Hasan Ali Yücel Faculty 

of Education, Primary Education Department, Department of Primary School Teaching. She has 

been awarded the title of Associate Professor since 2020.  

 

Conflict of Interest 

It has been reported by the authors that there is no conflict of interests. 

Funding 

No funding was received. 

Ethical Standards 

We have carried out the research within the framework of the Helsinki Declaration. 

ORCID 

Derya Bekiroğlu  https://orcid.org/ 0000-0002-5322-8290 

Nur Ütkür Güllühan   https://orcid.org/0000-0003-2062-5430 

 

 

 

https://orcid.org/0000-0002-1155-619X
https://orcid.org/0000-0002-1155-619X
https://orcid.org/0000-0002-1155-619X
http://orcid.org/0000-0002-2871-8589
http://orcid.org/0000-0002-2871-8589


Osmangazi Journal of Educational Research ©OJER                                                                         Volume 10, Number 1, Spring 2023 

 

45 

 

References 

Arslan, H. Ö., & Yağmur, Z. İ. (2022). Fen bilimleri öğretmenlerinin ekolojik ayak izi 

bilgi düzeyleri ve “sürdürülebilir kalkınma için eğitime” ilişkin 

görüşleri. Uluslararası Türk Eğitim Bilimleri Dergisi, 2022(18), 139-167. 

https://doi.org/10.46778/goputeb.1025127 

Birleşmiş Milletler Kalkınma Programı [UNDP] (2016). Sustainable Development Goals, 

http://www.undp.org/content/undp/en/home/sustainable-development-

goals.html 

Bowen, G. A. (2009). Document analysis as a qualitative research method, Qualitative 

Research Journal, 9(2), 27-40. https://doi.org/10.3316/QRJ0902027 

Bulut, B., & Çakmak, Z. (2018). Sürdürülebilir kalkınma eğitimi ve öğretim 

programlarına yansımaları. Uluslararası Türkçe Edebiyat Kültür Eğitim (TEKE) 

Dergisi, 7(4), 2680-2697. https://dergipark.org.tr/en/download/article-

file/623591 

Çelikbaş, E., Gürel, F., & Özcan, N. (2018). İlkokul hayat bilgisi dersi kitabı 3. Millî 

Eğitim Bakanlığı Yayınları. 

Demir, C. K. (2023). Görsel sanatlar öğretmenlerinin sürdürülebilirlik kavramını 

kazandırmaya yönelik görüşleri [Yayımlanmamış doktora tezi], Bursa Uludağ 

Üniversitesi. 

Demirbaş, Ö. Ç. (2011). Coğrafya dersi öğretim programında sürdürülebilir 

kalkınma. Uluslararası İnsan Bilimleri Dergisi, 8(2), 596-615. 

https://core.ac.uk/reader/268072550 

Dokumacı, A., Özdemir-Gök, N., & Dokumacı, Z. (2020). İlkokul hayat bilgisi ders kitabı 

2, Milli Eğitim Bakanlığı Yayınları. 

Gadotti, M. (2010). Reorienting education practices towards sustainability. Journal of 

education for sustainable development, 4(2), 203-211. 

https://doi.org/10.1177/097340821000400207 

Gökmen, A., Solak, K., & Ekici., G. (2019). Eğitim ve sürdürülebilirlik. N. Özgen 

(Ed.), Sürdürülebilir Kalkınma içinde (s. 72-89). Pegem Akademi. 

İşler, N. K. (2023). İlkokul sosyal bilgiler dersi öğretim programının sürdürülebilir 

kalkınma hedefleri ve yenilenmiş Bloom taksonomisi kapsamında 

incelenmesi. Afyon Kocatepe Üniversitesi Sosyal Bilimler Dergisi, 25(2), 472-

486. https://doi.org/10.32709/akusosbil.1129679  

Kaya, M. F., & Tomal, N. (2011). Sosyal bilgiler dersi öğretim programının sürdürülebilir 

kalkınma eğitimi açısından incelenmesi. Eğitim Bilimleri Araştırmaları 

Dergisi, 1(2), 49-65. https://dergipark.org.tr/en/pub/ebader/issue/44649/554597 

Mamur, N., & Köksal, N. (2016). Görsel sanatlar dersi öğretim programının 

sürdürülebilir kalkınma eğitimi bağlamında incelenmesi. Bartın University 

Journal of Faculty of Education, 5(3), 732-747. 

https://doi.org/10.14686/buefad.v5i3.5000197591 

Merritt, E. G., Archambault, L., & Hale, A. E. (2018). Sustainability education in 

elementary classrooms: Reported practices of alumni from a pre-service teacher 

course. Discourse and Communication for Sustainable Education, 9(1), 18-35.  

https://doi.org/10.2478/dcse-2018-0002 

Michelsen, G., & Fischer, D. (2017). Sustainability and education 1. In Sustainable 

development policy (pp. 135-158). Routledge. 

Miles, M. B. & Huberman, (1994). Qualitative data analysis: An expanded sourcebook. 

Sage. 

https://doi.org/10.46778/goputeb.1025127
http://www.undp.org/content/undp/en/home/sustainable-development-goals.html
http://www.undp.org/content/undp/en/home/sustainable-development-goals.html
https://doi.org/10.3316/QRJ0902027
https://dergipark.org.tr/en/download/article-file/623591
https://dergipark.org.tr/en/download/article-file/623591
https://core.ac.uk/reader/268072550
https://doi.org/10.1177/097340821000400207
https://doi.org/10.32709/akusosbil.1129679
https://dergipark.org.tr/en/pub/ebader/issue/44649/554597
https://doi.org/10.14686/buefad.v5i3.5000197591
https://doi.org/10.2478/dcse-2018-0002


Bekiroğlu, D., Ütkür-Güllühan, N. (2023) / Investigation of Life Studies and Social Studies Curriculum in the Context of Sustainable 

Development Goals 

 

46 

 

Millî Eğitim Bakanlığı (MEB). (2018). Hayat bilgisi öğretim programı. Milli Eğitim 

Yayınları. 

Millî Eğitim Bakanlığı (MEB). (2018). Sosyal bilgiler öğretim programı. Milli Eğitim 

Yayınları. 

Özcan, H., & Koştur, H. İ. (2019). Fen bilimleri dersi öğretim programı kazanımlarının 

özel amaçlar ve alana özgü beceriler bakımından incelenmesi. Trakya Eğitim 

Dergisi, 9(1), 138-151. https://doi.org/10.24315/tred.469584 

Özgür, S. D. (2020). İlköğretim programlarının BM sürdürülebilir kalkınma hedefleri 

açısından incelenmesi. Karaelmas Fen ve Mühendislik Dergisi, 10(1), 61-70. 

https://doi.org/10.7212/zkufbd.v10i1.1525  

Redclift, M. (2005). Sustainable development (1987–2005): An oxymoron comes of 

age. Sustainable Development, 13(4), 212-227. https://doi.org/10.1002/sd.281 

Ruiz-Mallén, I., & Heras, M. (2020). What sustainability? Higher education institutions’ 

pathways to reach the Agenda 2030 goals. Sustainability, 12(4), 1290. 

https://doi.org/10.3390/su12041290 

Strauss, A., & Corbin, J. M. (1990). Basics of qualitative research: Grounded theory 

procedures and techniques. Sage Publications, Inc. 

Teksöz, G. (2014). Geçmişten ders almak: Sürdürülebilir kalkınma için eğitim. Boğaziçi 

Üniversitesi Eğitim Dergisi, 31(2), 73-97. 

https://dergipark.org.tr/en/download/article-file/324820 

Tüysüz, S. (2018). İlkokul sosyal bilgiler 4. sınıf ders kitabı.  Tuna Yayınları. 

UNECE. (2005). Sustanability developmetn goals. https://unece.org/2005-27 

UNESCO. (2005). Education for sustainable development. 

https://www.unesco.org/en/education/sustainable-development 

UNESCO. (2012). United nations decade of education for sustainable development 

(2005-   2014) https://library.wur.nl/WebQuery/wurpubs/fulltext/246667 

Yalçın, A. (2022). 21. Yüzyılda sürdürülebilir kalkınma hedefleri: Türkiye’de sosyal 

bilgiler dersi öğretim programının yapısal olarak incelenmesi. Harran Maarif 

Dergisi, 7(1), 117-149. https://doi.org/10.22596/hej.1103130 

 

 

 

https://doi.org/10.24315/tred.469584
https://doi.org/10.7212/zkufbd.v10i1.1525
https://doi.org/10.1002/sd.281
https://doi.org/10.3390/su12041290
https://dergipark.org.tr/en/download/article-file/324820
https://unece.org/2005-27
https://www.unesco.org/en/education/sustainable-development
https://library.wur.nl/WebQuery/wurpubs/fulltext/246667
https://doi.org/10.22596/hej.1103130

